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Abstract—The increasing complexity of global and local social issues necessitates the development of 
reflexive practitioners in social work education who are critically aware, ethically grounded, and 
committed to human rights principles. This paper explores the role of autobiographical narratives 
and podcasting as innovative pedagogical tools in fostering reflexivity among social work students 
within a human rights education framework. Adopting a scoping review methodology, the study 
systematically maps and synthesizes existing literature on reflexive practice, narrative approaches, 
and digital pedagogies in social work education. 
The findings reveal that autobiographical narratives serve as a powerful medium for enhancing 
self-awareness, critical reflection, and professional identity formation by enabling students to connect 
personal experiences with broader social structures such as inequality, marginalization, and 
oppression. Simultaneously, podcasting emerges as an interactive and participatory learning tool that 
promotes dialogue, amplifies diverse voices, and strengthens communication and critical thinking 
skills. Together, these approaches align with human rights pedagogy by fostering critical 
consciousness, encouraging student engagement, and promoting social justice-oriented practice. 
The paper argues that integrating narrative-based and digital learning strategies into social work 
curricula can significantly enhance the development of proto-professional reflexivity, particularly in 
diverse and unequal contexts such as India. It further emphasizes the need for continuous curriculum 
innovation to address evolving social realities and promote inclusive, reflexive, and practice-oriented 
learning. 
institutional support, and context-sensitive pedagogical practices to effectively implement these 
approaches. This study adds to the growing scholarship on transformative social work education and 
offers valuable insights for educators, policymakers, and researchers committed to advancing 
reflexive, inclusive, and rights-based practice. 
 
Index Terms—Social Work Education, Reflexivity, Autobiographical Narratives, Podcasting, Human 
Rights Pedagogy, Critical Pedagogy 
______________________________________________________________________________________ 

I.​ Introduction 
Developing reflexive social workers in India requires a shift from traditional, hierarchical pedagogy 

to interactive and participatory models that challenge oppression and minimize power structures 
between faculty and students.  This approach is increasingly emphasized within Indian higher education 
by institutions such as the Tata Institute of Social Sciences (TISS) and the National Assessment and 
Accreditation Council (NAAC), particularly in promoting quality and innovation in social work 
education. integrates human rights education and reflective practice to empower students to address 
complex social issues critically.  
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Key strategies for fostering reflexivity include: 

●​ Democratic Student-Faculty Relations: Establishing open communication, complaint 
redressal committees, and sexual harassment committees to ensure an egalitarian learning 
environment.  

●​ Human Rights Integration: Adopting values, accountability, and transformational models of 
education that move beyond "needs fulfillment" to "ensuring rights" through 
community-based monitoring and advocacy.  

●​ Fieldwork and Practical Application: Utilizing immersive field placements, internships, and 
partnerships with NGOs to connect theoretical knowledge with real-world environmental 
justice, disaster management, and policy formulation.  

●​ Ethical Leadership: Adhering to the Code of Ethics (formulated by SWEF in 1977) while 
addressing modern challenges like digital public infrastructure and data privacy in service 
delivery. 

 

 

 

Autobiographical narratives in India act as a powerful instrument for human rights advocacy by 
capturing the lived experiences, social exclusion, and structural vulnerabilities of marginalized 
communities, including Dalits. tribal communities, and women, while podcasting and digital 
documentation are emerging as tools to amplify these voices and create accessible knowledge pools 
for Human Rights Education (HRE).  

Narrative Pedagogy and Social Justice In the Indian context, life narratives are central to critical 
pedagogy, allowing students to learn from the "Other" through dialogic praxis.  Research 
highlights how Dalit life writings and autobiographies (e.g., by Omprakash Valmiki and Bama) 
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expose caste and gender discrimination within educational institutions, challenging the notion that 
formal education alone ensures sustainable development.  These narratives enable critical 
self-reflection among preservice teachers, helping them deconstruct meritocracy and privilege while 
fostering a culture of human rights that counters systemic oppression.  

Digital Amplification and HRE Implementation While traditional narratives are often 
documented in text, there is a growing emphasis on audio and video recordings of pedagogical 
interventions and personal experiences to expand the horizons of HRE. These digital formats 
help transact human rights education in classrooms, moving students from viewing HRE as a 
"time pass" to a transformative force where they intervene in abuse, report violations, and spread 
awareness.  The integration of these narratives into school curricula, supported by the National 
Curriculum Framework (2005), aims to build a universal culture of human rights by sharing 
stories of vulnerability and resistance. 

 

 

Social work in India has historically been understood as a helping profession committed to promoting social 
justice and addressing the needs of marginalized and vulnerable populations. Rooted in constitutional values 
such as equality, dignity, and human rights, the profession emphasizes the ethical responsibility of social 
workers to challenge social injustice and critically examine the structural and environmental factors that 
produce and sustain inequality. In the Indian context, these inequalities are deeply shaped by intersecting 
systems such as caste, class, gender, religion, and regional disparities. 

Scholars and practitioners have engaged with multiple frameworks of social justice, including distributive 
justice (equitable access to resources), procedural justice (fair participation in decision-making), recognition 
(respect for diverse identities and cultures), and structural justice (redistribution of power and 
opportunities). While these frameworks enrich the conceptual understanding of justice, they also complicate 
its practical application in social work education, research, and field practice in India. 
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Achieving social justice in India requires a critical interrogation of entrenched systems of oppression, 
including caste-based discrimination, patriarchy, communalism, and the legacies of colonialism and 
neoliberal economic reforms. Historically, social welfare interventions in India have sometimes reinforced 
hierarchical and exclusionary practices, particularly in relation to Dalits, Adivasis, minorities, and other 
marginalized groups. Contemporary challenges such as displacement, informal labour exploitation, agrarian 
distress, and urban poverty further highlight the need for structurally informed social work interventions. 

Social work education in India has increasingly been critiqued for its over-reliance on Western, biomedical, 
and individualistic models, which often fail to adequately address the socio-political realities of the Global 
South. Dominant approaches, including diagnostic and clinical frameworks, tend to individualize social 
problems while neglecting structural determinants such as poverty, caste oppression, and systemic 
exclusion. Although there is growing emphasis on the social determinants of health, neoliberal influences 
have led to the expansion of market-driven education, managerial practices, and outcome-based models that 
prioritize efficiency over equity. 

As a result, there has been a gradual shift in Indian social work from collective, community-based, and 
transformative approaches toward individualized and adaptive interventions. This shift risks diluting the 
profession’s commitment to social justice. Therefore, there is an urgent need to incorporate critical, 
reflexive, and anti-oppressive pedagogies within social work education. Approaches such as critical 
autoethnography and reflexivity offer powerful tools to interrogate power, privilege, and positionality, 
enabling students and practitioners to challenge dominant narratives and engage more meaningfully with 
issues of social justice. 

This paper seeks to explore the role of critical reflexive methodologies in strengthening social work 
pedagogy in India by presenting narratives that engage with lived experiences, power structures, and 
professional motivations. It highlights the importance of developing socially conscious, anti-racist, and 
contextually grounded social workers who can effectively respond to India’s complex and evolving social 
realities. 

II.​ Conceptual Framework 
 
1.​ Reflexivity in Social Work collaboratively 

 

The training of prospective anti-racist (and anti-oppressive) social work professionals in India does 
not occur in isolation. Despite the profession’s commitment to social justice and human rights—reflected in 
frameworks such as the National Association of Social Workers (NASW, 2017) and aligned with Indian 
constitutional values—social work education in India must navigate powerful neoliberal socio-political and 
economic forces. These forces are manifested in widening inequalities related to caste, class, gender, and 
region, as well as persistent disparities in access to healthcare, education, and livelihood opportunities. 

In the Indian context, neoliberal reforms since the 1991 Indian economic liberalization have contributed to 
rapid economic growth but have also intensified informalization of labour, precarity among gig workers, 
and marginalization of already vulnerable communities such as Dalits, Adivasis, women, and migrant 
workers. These developments often shift the focus of social work practice toward individual coping and 
resilience, rather than addressing structural inequalities rooted in caste hierarchies, patriarchy, and systemic 
exclusion. 

 
120240           International Innovations & Scholarly Trends Journal (IISTJ) | www.iistj.org 167 

 

 



Volume 2, Issue 4, Apr 2026 ​ ​ https://doi.org/10.5281/zenodo.19468623 

Scholars argue that social work education and practice in India, similar to global trends, risk becoming 
depoliticized—emphasizing technical competencies, service delivery, and individual-level interventions 
over critical engagement with structural injustices. This is visible in the dominance of clinical and 
welfare-oriented approaches, often at the expense of rights-based, community-driven, and transformative 
practices. Consequently, there is a tendency to maintain social harmony and institutional equilibrium rather 
than confront conflict, challenge power structures, or advocate for redistributive justice. 

For meaningful pursuit of social and social justice in India, social work education must move beyond a 
competency-based framework and actively cultivate critical consciousness among students. This requires 
engaging learners in reflexive and dialogical processes that examine how identities related to caste, class, 
gender, religion, and region shape experiences of privilege and oppression. Pedagogical approaches such as 
critical theory, anti-oppressive practice, and participatory learning can enable students to interrogate 
dominant narratives and question systemic inequalities. 

Integrating critically reflexive and contextually grounded curricula can foster transformative learning in 
Indian social work education. Such an approach not only equips students with theoretical knowledge but 
also encourages collective action, advocacy, and engagement with grassroots movements. In doing so, social 
work professionals in India can reclaim the profession’s commitment to social justice by aligning practice 
with the lived realities of marginalized populations and contributing to structural change rather than merely 
adapting individuals to unjust social conditions. 

2.​ Proto-Professional Reflexivity 
 

Proto-professional reflexivity refers to the early development of reflexive skills among students 
during their educational journey. It lays the foundation for lifelong reflective practice and ethical 
decision-making. 

3.​ Human Rights Pedagogy 
 

Critical pedagogy, as articulated by Paulo Freire (1970), is a transformative approach to teaching that 
actively engages students in drawing upon their lived experiences to reflect, analyse, and co-construct 
knowledge while critically questioning dominant narratives, beliefs, and power structures. However, 
scholars have debated the extent to which critical pedagogy adequately addresses issues of race and 
structural oppression across diverse socio-cultural contexts. 

Drawing on the principles of Critical Race Theory (CRT), critical race pedagogy has emerged as a 
liberatory, anti-oppressive framework. It emphasizes four key elements: (1) the endemic nature of structural 
inequalities, (2) the recognition of power hierarchies embedded within social systems, (3) the importance of 
counter-narratives, and (4) the role of education and advocacy in advancing social justice. While CRT 
originated in the United States, its core ideas can be meaningfully adapted to the Indian context by 
foregrounding caste-based discrimination, religious marginalization, tribal exclusion, and intersectional 
inequalities. 

In India, social work education has the potential to integrate critical race pedagogy by interrogating 
dominant narratives that sustain caste hierarchies, Brahmanical dominance, patriarchy, and neoliberal 
exclusion. Such an approach enables students to critically examine how structural inequalities are 
reproduced through institutions such as education, healthcare, and labour markets. 
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Similarly, the concept of critical reflexivity has evolved from early philosophical work by John Dewey 
(1997), which emphasized reflection on personal beliefs and experiences, to a more critical engagement 
with power, privilege, and knowledge production (D’Cruz et al., 2007). However, reflexivity has often been 
reduced to an individualistic exercise that risks reinforcing dominant, colonial, and neoliberal 
frameworks—particularly when it fails to explicitly interrogate structural power relations. 

In the Indian context, such limitations are evident when reflexive practices remain confined to personal 
acknowledgment of privilege (e.g., caste or class privilege) without translating into collective action or 
structural transformation. Scholars have critiqued this tendency as performative, where expressions of 
awareness do not challenge entrenched systems such as caste oppression, communal polarization, or gender 
inequality. 

To address this gap, the concept of “uncomfortable reflexivity” has been proposed. This approach moves 
beyond self-disclosure and instead emphasizes sustained engagement with discomfort, contradiction, and 
structural critique. It encourages students and practitioners to confront deeply embedded systems of 
oppression—such as caste hierarchies, patriarchy, and majoritarian nationalism—rather than seeking 
resolution through superficial or symbolic acts. 

Uncomfortable reflexivity aligns closely with critical pedagogy by fostering “disruptive learning” that 
challenges dominant ideologies and compels learners to engage in ongoing struggles for justice. In India, 
this involves critically engaging with issues such as caste-based violence, marginalization of Dalits and 
Adivasis, exclusion of minority communities, and the precarity of informal and gig workers. 

Furthermore, this approach shifts the focus from individual identity-based struggles toward collective, 
intersectional action. By centering marginalized voices and community-based knowledge systems, social 
work education can move beyond extractive or tokenistic engagement and instead contribute to 
transformative social change. 

Ultimately, integrating critical pedagogy, critical race-informed perspectives (adapted to caste and social 
hierarchies), and uncomfortable reflexivity within Indian social work education can foster a human 
rights-based pedagogy. Such a framework not only deepens students’ critical consciousness but also equips 
them to challenge structural inequalities and actively participate in building a more just and inclusive 
society. 

III.​ Literature Review 
 
1.​ Autobiographical Narratives in Social Work Education 

 

Autoethnography is a qualitative research approach in which researchers systematically describe and 
analyse their personal experiences (auto) within broader cultural and socio-political contexts (ethno) through 
narrative writing (graphy) (Adams, 2015; Ellis et al., 2011). In the Indian context, this approach is 
particularly useful for exploring how identities shaped by caste, class, gender, religion, and region influence 
lived realities and professional practice. 

Critical autoethnography extends this method by explicitly focusing on power relations, interrogating 
structures of domination, and challenging conventional research practices that often “other” or distance 
marginalized communities (Boylorn & Orbe, 2016; Gupta, 2017; Holman Jones, 2018). Within India, this 
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perspective is valuable for examining entrenched systems such as caste hierarchies, patriarchy, communal 
marginalization, and neoliberal exclusion, which continue to shape access to resources and opportunities. 

The integration of critical autoethnography with critical reflexivity and perspectives derived from Critical 
Race Theory (adapted to the Indian context through caste and intersectionality) provides a powerful 
framework for engaging with structural inequalities. Together, these approaches enable researchers and 
practitioners to critically examine how power operates within social institutions and everyday interactions, 
while also challenging dominant narratives that sustain oppression. 

In social work education and practice in India, these paradigms can play a transformative role. They can 
enhance practitioners’ reflexivity in clinical and community settings, amplify the voices of students and 
marginalized groups, and foster critical dialogue across diverse positionalities. Moreover, they contribute to 
making research more participatory, contextually grounded, and accessible to wider audiences, including 
communities that are often excluded from knowledge production processes. 

Indian social work scholars have increasingly engaged with collaborative and critical autoethnographic 
approaches to examine issues such as caste-based discrimination in educational institutions, challenges in 
fieldwork placements, ethical dilemmas in practice, and the preparedness of students to work in diverse and 
unequal social settings. These approaches also open up possibilities for reimagining social work education 
by encouraging reflexive, socially engaged, and justice-oriented training of future practitioners. 

2.​ Podcasting as a Pedagogical Tool 
 

In our efforts to integrate participatory approaches into critical autoethnographic inquiry, we 
developed a positionality statement that reflects our collective identity as students located at the 
intersections of privilege, power, and marginalization within the Indian socio-cultural context. This includes 
engagements with caste, class, gender, religion, and regional disparities that shape both personal experiences 
and academic practices. 

Scholars in India and globally are increasingly challenging colonial research paradigms that privilege 
narrowly defined notions of “expertise,” “objectivity,” and “rigour,” which often marginalize experiential 
and community-based knowledge systems. In the Indian context, such hierarchies are further reinforced by 
caste-based epistemic dominance and institutional inequalities within higher education. 

Moreover, critical scholarship has highlighted how authorship practices and publication systems are 
embedded within hierarchical power structures, increasingly shaped by neoliberal ideologies that prioritize 
productivity, competition, and market-driven metrics. These trends are evident in Indian universities as well, 
where pressures of ranking, publication output, and academic visibility can undermine collaborative and 
equitable knowledge production. 

In response, we position ourselves as a collective that values all contributions equitably and seeks to 
embody participatory and democratic research practices. Drawing on participatory frameworks, we 
consciously shared decision-making power and engaged in iterative, dialogical processes throughout virtual 
and in-person interactions, including planning, data analysis, writing, and revision of the manuscript. 

Our approach seeks to unsettle entrenched power hierarchies within academic knowledge production. While 
the structure of authorship and narrative sequencing has been organized to highlight the experiences of 
Master of Social Work students alongside writing contributions, we intentionally adopt a multi-vocal 
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perspective. This perspective enables us to represent diverse voices and lived experiences while critically 
engaging with ongoing struggles and contradictions within social work education and practice in India. 

Grounded in principles aligned with Critical Race Theory (adapted to caste and intersectionality in India) 
and critical reflexivity, our work aims to illuminate both visible and invisible forms of power, exclusion, and 
resistance. Through this process, we strive to contribute to a more inclusive, reflexive, and socially just 
framework of knowledge production in Indian social work education. 

3.​ Reflexive Learning and Critical Pedagogy 
 

Critical pedagogy emphasizes dialogue, reflection, and transformation. Reflexive learning aligns 
with this approach by encouraging students to question dominant narratives and challenge inequalities. 

IV.​ Methodology 
 

We adopted an autoethnographic approach to explore our experiences of pedagogy and the culture of 
social justice within social work education in India. Autoethnography is a qualitative research method that 
involves the systematic analysis of personal experiences within broader cultural and socio-political contexts 
(Hayano, 2008). It differs from traditional ethnography in its emphasis on critical self-reflection and the 
researcher’s positionality as both subject and analyst (Ellis & Bochner, 2000). This approach enables the 
construction of narratives grounded in lived experiences shaped by social institutions and structural realities 
(Patton, 2014). 

In the Indian context, autoethnography is particularly relevant for examining how caste, class, gender, 
religion, and regional inequalities influence students’ educational journeys and professional identities. 
Social work scholars in India have increasingly used such approaches to explore fieldwork experiences, 
ethical dilemmas, and the structural constraints shaping professional training. 

We employed critical autoethnography to interrogate our experiences of dissonance within social work 
education at a university in India. This approach allowed us to critically examine how institutional practices, 
dominant ideologies, and structural inequalities influence pedagogy and student experiences. 

We collaboratively developed three central research questions to guide our inquiry: 

1.​ How do our personal trajectories and intersectional identities (caste, class, gender, religion, and 
region) shape our motivations for pursuing social work education, and how do these interact with 
institutional pedagogical structures?  

2.​ How do dominant narratives within Indian social work education privilege or marginalize particular 
student experiences and forms of knowledge?  

3.​ What transformative possibilities emerge from integrating intersectionality, critical pedagogy, and 
reflexive practices into social work education in India?  

Although we occupied different roles (e.g., instructor and students) within a postgraduate social 
work programme, we shared a strong commitment to extending our learning beyond the classroom through 
collaborative and participatory engagement. 

A purposive sampling strategy was employed to recruit participants enrolled in the same Master of Social 
Work (MSW) programme who demonstrated a willingness to engage in sustained reflexive writing and 
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dialogue. Participants were selected based on their interest, availability, and ability to commit to the full 
duration of the study. 

Following institutional ethical approval (Institutional Ethics Committee/IRB equivalent in India), invitations 
were shared with former students of a postgraduate social work course. A small group of interested 
participants (n = 3) consented to participate after attending an online orientation session where the study’s 
objectives, processes, and ethical considerations were discussed. 

To facilitate reflective engagement, we conducted five virtual autoethnographic writing sessions over a 
six-month period. Each session lasted approximately 60–90 minutes and was conducted through online 
platforms. Sessions began with grounding exercises, followed by structured self-reflexive writing prompts 
that encouraged participants to critically examine their personal journeys, motivations for entering social 
work, fieldwork experiences, and engagement with issues such as caste discrimination, gender inequality, 
and social exclusion. 

Each session also included peer debriefing, where participants shared their narratives and collectively 
reflected on emerging ideas, tensions, and patterns. This dialogical process enabled collaborative 
meaning-making and critical engagement with diverse positionalities. 

For data analysis, we adopted an iterative and participatory approach. Initially, participants independently 
read all narratives to develop familiarity with the data, paying attention to emotions, experiences, and 
underlying social structures. Subsequently, we engaged in multiple rounds of discussion to critically analyse 
the data through frameworks such as intersectionality, critical pedagogy, and reflexivity. 

Emerging codes were collaboratively identified and compiled into a shared codebook. The narratives were 
then coded individually using qualitative data analysis software (e.g., NVivo), followed by group 
discussions to resolve discrepancies and ensure consensus. This process enhanced the credibility and rigor 
of the analysis. 

1.​ Research Design 

This study adopts a scoping review methodology to map existing literature on the use of 
autobiographical narratives and podcasting in social work education. 

2.​ Data Sources 

Google Scholar, Scopus, and Web of Science (WoS) are the primary bibliographic databases used to 
identify relevant literature, each offering distinct coverage strengths.  Google Scholar provides the broadest 
coverage, identifying 93%–96% of citations across all areas and capturing nearly all citations found by 
WoS (95%) and Scopus (92%), largely due to its inclusion of non-journal sources (such as theses, books, 
and conference papers) and non-English literature (up to 40%).  Scopus and Web of Science are more 
selective, predominantly indexing English-language journal literature, though Scopus generally offers 
slightly better forward citation coverage than WoS Because no single database captures all citations, 
research protocols often recommend combining all three to ensure comprehensive literature 
retrieval.  While Google Scholar citation counts are typically higher due to duplicate entries and broader 
indexing, Scopus and Web of Science provide cleaner data without duplicates, making them suitable for 
precise citation analysis when comb inked with Google Scholar's unique finds. 
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Database Coverage Strength Unique Content Characteristics 

Google Scholar Broadest (93–96% of 
citations) 

~50% unique citations are from 
non-journal sources; 19–38% are 
non-English.  

Scopus High (35–77% of citations) Stronger coverage for recent 
articles in specific fields like 
oncology; includes more 
international journals.  

Web of Science High (27–73% of citations) Historically strong in specific 
disciplines like condensed matter 
physics; high precision for 
English journals.  

 

3.​ Inclusion Criteria 

 Identity and Intersectionality in the Indian Context 

The author’s identity as an African-Caribbean woman shaped by race, gender, and culture can be compared 
to intersectional identities in India, such as: 

●​ Caste (Dalit, OBC, Upper caste)  

●​ Gender (women facing patriarchy)  

●​ Religion and minority status  

●​ Rural–urban background  

In India, individuals often experience multiple layers of marginalization, similar to the author’s experience. 
For example, a Dalit woman from a rural background may face caste discrimination, gender inequality, and 
economic hardship simultaneously. This highlights the importance of intersectionality in social work 
education in India. 

 Gender Roles and Cultural Expectations 

The narrative describes expectations placed on women (caregiver, nurturer, self-sacrificing). This strongly 
resonates with Indian society where: 

●​ Women are expected to prioritize family over self  

●​ Social norms emphasize modesty, marriage, and motherhood  

●​ Limited space is given for women’s autonomy  

Thus, the author’s reflection parallels the lived experiences of many Indian women, making it relevant for 
gender-sensitive social work practice in India. 
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 Educational Inequality and First-Generation Learners 

The author highlights being a first-generation college student facing disparities. In India, this is very 
common among: 

●​ Students from rural or marginalized communities  

●​ First-generation learners in higher education  

●​ Economically weaker sections  

Such students often face: 

●​ Language barriers (English vs regional languages)  

●​ Lack of academic support  

●​ Financial constraints  

This shows the need for inclusive and supportive social work education systems in India. 

 Poverty and Structural Inequality 

The author’s experiences in Ghana (children working, lack of healthcare) can be compared with Indian 
realities such as: 

●​ Child labour  

●​ Limited access to healthcare in rural areas  

●​ Informal economy survival strategies  

These reflect structural inequalities, which are central concerns in Indian social work practice. 

 Migration and Changing Socio-Economic Status 

The shift from a “comfortable life” in Ghana to a “low-income” identity in the U.S. highlights how context 
defines class and privilege. Similarly, in India: 

●​ Rural to urban migration change’s social identity  

●​ People moving to cities may face poverty despite prior stability  

●​ Migrant workers experience exclusion and vulnerability  

This reinforces the importance of understanding contextual and relative poverty in Indian social work. 

Integrating Critical Pedagogy and Reflexivity in Indian Social Work Education- 

The author mentions critical race pedagogy, which can be adapted in India as: 

●​ Critical caste pedagogy  

●​ Anti-oppressive practice  

●​ Human rights-based education  

Indian social work education must encourage students to: 

●​ Reflect on their own caste, class, and privilege  
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●​ Understand systemic inequalities  

●​ Challenge dominant power structures  

 Critique of Social Work Education 

The narrative criticizes: 

●​ Unpaid internships  

●​ Emotional burden on students  

●​ Lack of structural change  

In India, similar issues exist: 

●​ Fieldwork often unpaid  

●​ Financial burden on students  

●​ Limited institutional support  

This calls for policy reforms in Indian social work education. 

 Importance of Reflexive Spaces and Community Learning 

The author values reflective writing and shared learning spaces. In India, this suggests: 

●​ Need for safe classroom environments  

●​ Encouraging dialogue and peer learning  

●​ Use of autobiographical narratives and storytelling  

These methods can help students: 

●​ Process their experiences  

●​ Build empathy  

●​ Develop professional identity 

V.​ Data Analysis 
Thematic analysis is a widely used and flexible qualitative research method for identifying, 

analysing, and interpreting patterns (themes) within data. It is particularly effective in synthesizing rich 
qualitative findings and developing a meaningful understanding of complex social phenomena. Unlike 
content analysis, which primarily emphasizes quantifying word frequencies, thematic analysis focuses on 
capturing deeper meanings, experiences, and underlying patterns within the data. 

Thematic analysis follows six iterative phases, including data familiarization, coding, theme development, 
review, definition, and reporting. This approach allows researchers to develop a coherent and contextually 
grounded interpretation of participants’ lived experiences. 

Researchers often use this approach to organize and summarize diverse data sets, such as interviews, focus 
groups, or literature reviews, to understand participants' views, experiences, and values.  While the method 
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is adaptable, it requires careful attention to coding reliability or reflexivity to ensure that the identified 
themes accurately represent the data without excessive researcher bias.  

 

 

VI.​ Findings and Discussion 
Development of Reflexivity through Narratives- 

instance, a 2024 study on sexual violence in India demonstrated how a researcher's shared demographics 
with participants (young, educated women) facilitated rapport, while the researcher's conscious shift 
between emic (insider) and etic (outsider) perspectives allowed for a nuanced balance between empathy and 
objective representation of marginalized voices.  Similarly, autoethnographic narratives have been employed 
in the hotel industry to explore professional growth, where Learning and Development (L&D) managers 
used reflective conversations and personal recordings to identify gradual reflective patterns that defined 
their professional evolution and integration of human resource practices.  

Podcasting and Critical Engagement- 

India's podcasting market is undergoing a critical engagement shift, driven by a move from simple 
entertainment to social impact, education, and deep-dive journalism.  With the market size reaching USD 
840.72 million in 2024 and projected to hit USD 9.3 billion by 2033, the medium is being leveraged by 
institutions and independent creators alike to foster informed discourse.  

Institutional and Corporate Adoption Government bodies and large corporations are increasingly using 
podcasts to enhance public awareness and employee engagement, lending professional legitimacy to the 
medium. 

●​ The Reserve Bank of India (RBI) announced plans in December 2024 to launch podcasts focused 
on financial literacy and policy updates.  

●​ Tata Steel introduced FiredUp in December 2024, featuring industry leaders to promote thought 
leadership.  

●​ Reckitt launched Dettol School Radio in November 2024, India's first school-based climate 
awareness podcast, integrating audio learning into school curriculums.  
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Strengthening Social Work Education through the Integration of Human Rights Education- 

Human Rights Education (HRE) in India has been systematically incorporated into higher education and 
teacher training since the 1980s, primarily through initiatives and guidelines issued by the University Grants 
Commission (UGC) and the National Human Rights Commission (NHRC). The Sikri Commission (1985) 
played a pivotal role by proposing a comprehensive framework for integrating human rights education 
across schools, colleges, and adult education systems. This initiative subsequently led to the introduction of 
dedicated courses such as “Human Rights and Duties” and “Human Rights and Values” under the UGC’s X 
and XI Five-Year Plan programmes. 

Integration has progressed through specific academic milestones, including the Establishment of The 
Indian Institute of Human Rights in The 1990s and the creation of dedicated centres at universities such as 
Jawaharlal Nehru University, Jamia Milia Islamia, and Benaras Hindu University.  The National Education 
Policy (2020) further emphasizes embedding human rights, empathy, and social justice within a holistic, 
multidisciplinary curriculum to foster a "knowledge society," while the National Curriculum Framework 
(2005) and Learning Outcomes Curriculum Framework (LOCF, 2018) advocate for contextualized, 
rights-based pedagogy in schools and teacher education programs.  

Despite these policy frameworks, significant gaps remain between vision and practice, with studies 
indicating that HRE is often relegated to electives in social sciences rather than being a foundational 
requirement across all disciplines.  Challenges to effective integration include a lack of trained 
professionals, limited government funding, a disconnect between university curricula and ground realities, 
and the commercialization of education which sometimes undermines the rights-based approach mandated 
by the Right to Education (RTE) Act.  

VII.​ Challenges 
Technological barriers and lack of training are significant obstacles in India, where limited 
resources, technological barriers, and the need for specialized training hinder the effective 
implementation of digital storytelling and AI initiatives.  Ethical concerns regarding data privacy and 
the representation of personal narratives must be carefully managed to maintain trust, as users face 
difficulties in distinguishing between real and fake applications or content.  

Bias in AI algorithms and lack of transparency further complicate the landscape, with concerns that AI 
systems may reinforce social inequalities or operate as "black boxes" without clear accountability.  Cultural 
relevance is another critical challenge, as standardized Western approaches often fail to resonate with 
Indian contexts, potentially leading to ineffective results or the stigmatization of users.  

●​ Digital Divide: Marginalized communities lack equitable access to AI technologies and AI literacy, 
exacerbating existing inequalities.  

●​ Regulatory Gaps: India lacks comprehensive AI-specific legislation to protect personal data and 
address ethical dilemmas in decision-making.  

●​ Misinformation: The spread of fake news and deepfakes is amplified by a lack of media 
literacy and fact-checking infrastructure in vernacular languages.  

●​ Workforce Skills: There is a shortage of suitably skilled workers and a lack of investment in 
upskilling to handle complex technical problems and ethical governance. 
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VIII.​ Transformative Implications for Social Work Education 
Social work education in India faces important challenges in ensuring quality standards while 

promoting the indigenization of curriculum, pedagogy, and practice to reflect local socio-cultural 
realities,and professional recognition.  The sector is grappling with the mushrooming of private colleges that 
lack adequate infrastructure, creating a significant gap between theoretical knowledge and practical 
application due to heavy reliance on Western models.  While the National Education Policy (NEP) 2020 has 
introduced new opportunities like the Bachelor of Social Work (BSW) program at TISS, the curriculum 
often remains Euro-American-centric, necessitating a shift to integrate indigenous values, ethics, and 
practices rooted in India's cultural diversity.  

Key challenges and future directions include the urgent need for a statutory regulatory body to standardize 
fieldwork training and establish a code of ethics, as the current lack of a professional license hinders the 
establishment of a Doctorate of Social Work (DSW).  There is a growing consensus among educators 
to reorient the profession from a charity-based approach to one focused on social justice, human rights, and 
empowerment, addressing complex issues like caste oppression, gender inequality, and poverty.  Ultimately, 
the field must balance modern scientific methods with traditional Indian concepts like seva (selfless service) 
to ensure relevance and effectiveness in solving contemporary social problems.  

Curriculum Design- 

Curriculum design in India has evolved from traditional rote-based learning approaches toward 
outcome-based education (OBE) and competency-based frameworks, in alignment with the National 
Education Policy 2020 (NEP 2020).It involves the purposeful arrangement of instructional blocks to map 
course content to specific learning outcomes, utilizing models like constructive alignment and backward 
design to ensure students acquire essential skills like critical thinking, creativity, and digital literacy.  

In the Indian context, curriculum design emphasizes status planning driven by political consensus and 
focuses on learner-centric approaches that integrate global standards (CBSE, ICSE, IB, Cambridge) with 
local needs.  

Teaching Practices- 

Lecture-containing performance is identified as the most appropriate teaching method in Indian 
conditions, blending traditional lectures with elements of storytelling, mass media, and technology to 
engage students through a hybrid approach.  This method adapts the classic teacher-cantered lecture by 
incorporating performance aspects that make the content more dynamic and relatable to local contexts.  

Teaching at the Right Level (TaRL) is another significant practice, where students in grades 3 to 5 are 
regrouped based on their actual learning levels rather than their grade for focused instruction on basic 
skills.  Implemented by organizations like Pratham in partnership with governments, this approach dedicates 
1-2 hours daily to specific skill-building, ensuring that foundational literacy and numeracy are mastered 
before progressing.  

Policy Implications- 

Policy implications in India refer to the specific actions, adjustments, or frameworks derived from research 
findings or societal needs to address challenges effectively.  For instance, if research on open defecation 
reveals religious beliefs as a barrier, the policy implication is to incorporate religious leaders into the 
Swachh Bharat programme or allow toilet construction away from homes to respect cultural sensibilities.  
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Recent major policy shifts in India demonstrate how strategic decisions shape governance and global 
standing: 

●​ Foreign Policy: India's "Neighbourhood First" and "Act East" policies prioritize physical, digital, 
and cultural connectivity with neighbours like Bhutan, Nepal, and ASEAN nations, while 
the MAHASAGAR doctrine (launched in March 2025) aims for mutual security and growth across 
the Global South.  

●​ Trade and Economy: The Foreign Trade Policy (FTP) 2023 and Make in India 2.0 aim to boost 
exports to $2 trillion by 2030, with the India-UK CETA (signed July 2025) granting duty-free 
access to 99% of export lines and the U.S.-India COMPACT (February 2025) targeting $500 
billion bilateral trade by 2030.  

●​ Social and Domestic Policy: The National Health Policy 2017 sets targets to increase life 
expectancy to 70 by 2025 and raise health expenditure to 2.5% of GDP, while the National Steel 
Policy 2017 aims for 300 million tons of crude steel capacity by 2030. 

IX.​ Conclusion 
In India, developing reflexive social workers is essential to address issues like caste, gender 

inequality, and poverty. Autobiographical narratives help students reflect on their own experiences and 
understand social realities, while podcasting provides a platform to discuss and raise awareness about 
human rights issues. Together, these approaches create socially aware, empathetic, and justice-oriented 
social workers. 

X.​ Limitations and Future Research 
Research on digital education in emerging markets faces significant limitations due to a lack of 

empirical studies, with many analyses relying heavily on secondary sources or limited datasets that fail to 
capture real-time experiences or context-specific nuances.  For instance, studies in India reveal inadequate 
digital education deployment (score of 0.596) caused by poor infrastructure and limited pedagogical 
capabilities, yet broader research often overlooks these micro-level factors like individual learning styles 
and socio-cultural barriers.  

Future research must prioritize context-specific investigations to address these gaps, particularly in 
regions like the Middle East, North Africa (MENA), and rural areas where the digital divide is most 
acute.  Key areas requiring further exploration include: 

●​ Longitudinal studies to track the long-term effects of digital inequity on student outcomes and 
learning effectiveness.  

●​ Cross-cultural and cross-contextual analyses that move beyond macro-level data to understand 
how cultural norms, gender, and personality influence digital access. 

●​ Integration of multiple methodologies, such as interviews and ethnographic observations, to 
complement existing desk-based reviews and published reports.  

There is an urgent need to develop comprehensive and integrated strategies that combine policy reforms, 
technological advancements, and educational interventions to ensure equitable access for All Scholars 
emphasize that digital pedagogy must evolve beyond mere technology adoption to include teacher 
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training, institutional support, and the design of unplugged approaches for early childhood education to 
safeguard young learners. 
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